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Entrepreneurship education in marginalized cities is key to unlocking 
untapped economic and social potential. Through developing and 
implementing the Merdeka Curriculum, this effort aims to equip youth 
with the skills, knowledge and courage to start entrepreneurial 
initiatives. This research explores various aspects of entrepreneurship 
education, including the influence of the family and social environment, 
professional development for educators, and integration of technology 
and e-learning in the curriculum, focusing on its application in 
marginalized cities. By utilizing current literature and case study 
analysis, this research reveals that the success of entrepreneurship 
education relies heavily on a holistic approach that integrates local 
wisdom, supports the active role of teachers, and utilizes technology to 
increase access and engagement. Supportive policies from the 
government and collaboration with non-government organizations 
(NGOs) were important components in building a strong 
entrepreneurship education ecosystem. This research also emphasizes 
the importance of preparing educational institutions and academic 
communities for adaptation to the Independent Curriculum, 
encouraging student involvement in experience-based learning, and 
designing learning activities relevant to students' socio-economic 
realities. By implementing the identified best practices and 
recommendations, entrepreneurship education can become a powerful 
tool for economic and social empowerment in marginalized cities, 
paving the way for empowered young people to lead the 
transformation of their communities towards sustainability and 
prosperity. 

INTRODUCTION  

In rapid global economic development, marginalized cities are often left behind regarding growth 
and opportunity. Residents of these areas face significant economic challenges, including high 
unemployment rates, limited access to quality education, and a lack of opportunities for economic 
advancement. In such situations, entrepreneurship education emerges as a valuable tool to overcome 
economic challenges and empower individuals to take control of their future. Based on the literature, 
integrating entrepreneurship education into the curriculum, especially in marginalized areas, can 
empower individuals to overcome economic obstacles sustainably and impactfully (Saputra et al., 
2022). 
Research has shown that entrepreneurship education has a significant positive impact on students' 
perceptions of entrepreneurship (Peterman & Kennedy, 2003), increase their entrepreneurial skills 
and motivation (Oosterbeek et al., 2010), and can lead to increased entrepreneurial career intentions 
(Wilson et al. al., 2007). Furthermore, entrepreneurship education influences students' 
entrepreneurial intentions Türker & Selcuk (2009) and increases their perceptions regarding the 
feasibility and desire for entrepreneurship (Peterman & Kennedy, 2003). 
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In marginalized settings, entrepreneurship education can be a means of empowerment. Experience-
based learning approaches in poverty contexts can improve learning outcomes through 
empowerment (Santos et al., 2019). A model that focuses on community empowerment through non-
formal entrepreneurship education emphasizes the importance of local cultural factors in fostering 
independence for micro, small and medium enterprises (Suryono et al., 2023). Furthermore, research 
shows that women's empowerment can be achieved through skills education and entrepreneurial 
development, which contribute to agency, resourcefulness, and achievement (Suryanarayanan 
&Ramswamy, 2022). 
Task-driven entrepreneurship education curricula are crucial to ensuring the success of 
entrepreneurship education in marginalized populations (Zhu, 2022), evaluating the impact of 
entrepreneurship education outcomes (Mensah-Williams &Derera, 2023), and focusing on tailored 
core entrepreneurial competencies with the local context (Djubaedi et al., 2023). Furthermore, 
assessing the effectiveness of entrepreneurship education programs in higher education institutions 
is important for continuous improvement (Byun et al., 2018). 

By integrating entrepreneurship education into the curriculum, this approach can become a powerful 
tool for empowerment and economic development in marginalized cities. Entrepreneurship 
education can effectively equip individuals with the skills, mindset, and resources necessary to 
overcome economic challenges and drive sustainable growth in marginalized areas through a focus 
on tailored curricula, experiential learning, and community-specific empowerment models. It offers 
a path to a brighter future, where everyone has the tools and opportunities to contribute to the local 
economy and build a better life for themselves and their communities. 

LITERATURE REVIEW 

Independent Curriculum and Entrepreneurship Education 

The Merdeka Curriculum emerged as a significant educational innovation, offering an approach 
focusing on independence and freedom in learning. It becomes especially relevant in the context of 
entrepreneurship education, encouraging students to develop the skills, critical thinking and 
innovation required in the business world. Adapting the Merdeka Curriculum to meet the unique 
needs of marginalized cities requires a deep understanding of the social, economic and cultural 
conditions that influence the learning process. 
Research by Indarta et al. (2022) highlighted the relevance of the Merdeka Curriculum to 21st-
century learning models, especially in science and technology, showing that the Merdeka Curriculum 
can be integrated with modern learning models that meet the demands of the times. It shows the 
potential for adapting the curriculum to the latest technological developments, thus opening up new 
opportunities in entrepreneurship education. Implementing the Independent Curriculum in 
elementary schools in Garut Regency, as studied by Angga et al. (2022), marks a significant 
development in basic education in Indonesia, indicating curriculum progress that can support a 
strong foundation for future entrepreneurship education. 

In facing the challenges of adapting the Merdeka Curriculum in marginalized cities, Safitri's (2023) 
research identified obstacles in the implementation process at SMA Negeri 1 Semarang, highlighting 
the challenges teachers might face in its implementation. Meanwhile, Rosadi's (2023) study on 
implementing the Merdeka Curriculum at SMA Negeri 1 Jambi City used a qualitative descriptive 
approach to emphasize the importance of an in-depth understanding of curriculum implementation 
to improve the quality of education. 

The role of teachers in driving the Independent Curriculum is key, as discussed by Rasmani et al. 
(2023), which highlights the concept of independent learning as a response to the needs of the 
education system in the Industry 4.0 era. Mahmudah et al. (2023) also emphasized the need for 
teacher preparation and support in implementing the Independent Curriculum at MI Fathul Iman 
Palangka Raya, highlighting the importance of teacher readiness and adaptation to change. 

Program adaptation strategies are very important in overcoming the challenges of adapting the 
Independent Curriculum in marginalized cities. Yunazar's (2024) research on P5 program adaptation 
strategies in shaping student character in Surakarta City highlights the importance of interactive 
models in overcoming this challenge. In addition, a study by Septiani&Rusdinal (2023), which 
examined teachers' perceptions of the technical competence of school administration staff based on 
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digital technology at Vocational High Schools in Padang Panjang City, emphasized the importance of 
teachers' understanding of technology to support the implementation of the Merdeka Curriculum. 

Thus, the Merdeka Curriculum has great potential to develop entrepreneurship in marginalized cities 
through an adaptive, collaborative and innovative approach. By considering each region's unique 
challenges and needs, the Merdeka Curriculum can be an effective tool in preparing the younger 
generation to face existing economic and social challenges. By empowering students to become 
independent and innovative learners and increasing teacher capacity to support a dynamic and 
responsive learning process, entrepreneurship education within the Independent Curriculum 
framework can lay the foundation for sustainable economic growth and social development in 
marginalized cities. 

Benefits of Entrepreneurship Education 

In the face of global economic challenges and dynamic changes in the job market, entrepreneurship 
is emerging as a vital avenue for youth, especially in marginalized cities, to create economic 
opportunities for themselves and their communities. Entrepreneurship education is key in this 
process, providing youth with the tools and knowledge necessary to develop successful business 
initiatives. Based on the latest academic literature, it is clear that there are several significant benefits 
to be gained from entrepreneurship education, especially in economic independence and social 
empowerment (Saputra et al., 2023). 
Research by Iswahyudi and Iqbal (2018) shows that entrepreneurship education significantly 
increases perceptions of business feasibility, strengthening the relationship between 
entrepreneurship education and interest in entrepreneurship. It means that through 
entrepreneurship education, individuals gain relevant knowledge and skills and develop greater 
confidence in their ability to succeed in their ventures. This confidence factor is important, as it is 
often the main driver behind starting a new business. 

The benefits of entrepreneurship education are especially felt in marginalized cities, where youth 
often face significant barriers to economic success. The study by Mardiah et al. (2023) emphasizes 
that entrepreneurship education is a powerful strategic tool for regional development, paving the 
way for youth to take advantage of the economic opportunities around them. Through this education, 
youth in marginalized areas can learn about the technical aspects of running a business and how to 
identify market opportunities, manage risks, and utilize local resources to their advantage. 

Furthermore, research by Fatonnah et al. (2022) revealed that entrepreneurship education can 
change individuals' mindsets and attitudes towards entrepreneurial careers. It suggests that 
entrepreneurship education equips youth with practical skills and influences their intrinsic 
motivation and perception of entrepreneurship as a viable career option. As a result, this education 
can trigger significant change in local communities by promoting a strong entrepreneurial culture 
that drives innovation and economic growth (Saputra &Paranoan, 2024). 

The benefits of extended entrepreneurship education go far beyond individual economic 
independence. By introducing youth in marginalized cities to the world of entrepreneurship, this 
education also contributes to broader social development, creating job opportunities, reducing 
poverty, and improving the community's overall well-being. Entrepreneurship education instils a 
sense of social responsibility, encouraging youth to seek profits and contribute to solutions to social 
problems in their communities. 

Thus, the importance of entrepreneurship education in the context of marginalized cities must be 
considered. Through developing entrepreneurial competencies, youth can be empowered to 
overcome economic obstacles, paving the way for sustainable economic opportunities. Through this 
empowerment, entrepreneurship education catalyzes socio-economic transformation, enabling 
youth in marginalized cities to build a brighter future for themselves and their communities. As a 
result, investment in entrepreneurship education is not only an investment in individuals but also 
marginalized cities' social and economic well-being. 

Challenges and Solutions in Entrepreneurship Education 
Entrepreneurship education in remote cities faces unique challenges that may hinder efforts to 
encourage and support entrepreneurial aspirations among youth. These challenges include limited 
access to resources, inadequate educational infrastructure, lack of awareness about the importance 
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of entrepreneurship, and a lack of skills and knowledge necessary to start a business. Research by 
Chen (2022) states the importance of building student-centred training models to produce 
innovative and entrepreneurial graduates, suggesting that a student-focused approach can help 
overcome these challenges. 
The Merdeka Curriculum emerged as an innovative solution to help navigate and overcome these 
obstacles. Research by Lv et al. (2022) emphasizes that education for innovation and 
entrepreneurship in engineering universities in China requires a sustainable framework. 
Implementing the Merdeka Curriculum, which prioritizes the development of entrepreneurial skills, 
provides students with essential knowledge and skills to overcome the challenges of starting their 
business. 
Furthermore, Zeng (2023) highlights the increasing emphasis on entrepreneurship education in 
recent years to support the development of innovative and entrepreneurial talent. By adopting the 
Merdeka Curriculum to the unique needs of remote towns, the program can be designed to integrate 
elements that enable students to develop entrepreneurial skills relevant to their local context. 

In order to overcome these barriers, a multifaceted strategy comprising the following is required: 
1. Enhanced Access to Resources: We propose to forge partnerships with higher education 

institutions, non-governmental organizations, and the private sector, leveraging their expertise 
and resources to provide educational materials, mentors, and business capital. 

2. Improving Educational Infrastructure: Using digital technology and online learning platforms to 
expand the reach of entrepreneurship education, overcoming geographic and physical 
infrastructure barriers. 

3. Build Awareness about the Importance of Entrepreneurship: Implement awareness campaigns to 
highlight the potential of entrepreneurship as a career and showcase local success stories for 
inspiration. 

4. Skills and Knowledge Development: Design a curriculum that develops entrepreneurial practices, 
such as critical thinking, problem-solving, financial management, and marketing strategies 
adapted to the local context. 

The Merdeka Curriculum offers a flexible and adaptive framework that can be adapted to meet the 
specific needs of remote cities. Its student-centred implementation enables action-oriented learning, 
where students can engage in real projects and entrepreneurial initiatives that apply theory into 
practice. 
1. Integration with Local Context: The curriculum should be designed considering local socio-

economic and cultural contexts, ensuring that students acquire relevant and applicable skills to 
address the specific challenges of their communities. 

2. Project-Based Learning Model: This model encourages students to work on real entrepreneurial 
projects, which allows them to apply what they learn in a realistic setting, increasing their 
understanding of what it takes to be successful in entrepreneurship. 

3. Mentorship and Support Network: Building a network of mentors and professional support who 
can provide guidance, advice, and access to a wider network is critical to helping students on their 
entrepreneurial journey. 

Through innovative approaches such as the Merdeka Curriculum, challenges in providing 
entrepreneurship education in remote cities can be overcome. By focusing on developing relevant 
entrepreneurial skills and raising awareness about the importance of entrepreneurship, the Merdeka 
Curriculum can be an effective solution for preparing youth in remote cities to face economic 
challenges and start their businesses. 

Experience-Based Learning Approach in Entrepreneurship Education 
Experience-based learning, which has become an important theoretical foundation in 
entrepreneurship education, emphasizes the importance of direct experience in the learning process. 
By drawing on the theoretical contributions of educational figures such as John Dewey, Jerome 
Bruner, Carl Rogers, and Kurt Lewin, this approach facilitates the development of critical skills 
essential in the entrepreneurial context. In an ever-changing environment, where innovation and 
adaptability are the keys to success, applying experience-based learning methods such as Problem-
Based Learning (PBL) and Project Based Learning (PBL) is becoming increasingly relevant. 
Research by Mayasari et al. (2016) underscores the effectiveness of experiential learning models in 
training 21st-century skills, which are vital in entrepreneurship. Implementing this theory in 



Virnayanthi et al.                                                                        Entrepreneurship Education in the Merdeka Curriculum as a Solution     

24230 

entrepreneurship education has shown encouraging results, especially in marginalized cities. For 
example, Hasan et al. (2023) found that applying local culture-based experiential learning through 
the traditional game congklak can develop entrepreneurial character in children. It shows that 
learning focusing on direct and practical experience can effectively shape entrepreneurial attitudes 
and skills. 
Furthermore, the implementation of project-based learning models has also shown success in the 
context of marginalized cities. For example, research by Prihantini et al. (2022) regarding the use of 
simple stamped batik based on natural dyes as a project medium in Sukabumi Regency highlights 
that project learning provides direct experience to students, allowing them to learn from the practice 
carried out. It indicates that experience-based learning can be integrated with local wisdom to create 
meaningful and relevant learning experiences for students. 
Integrating local wisdom in experience-based learning enriches learning by instilling cultural values 
and connecting students with their community roots. It helps build a sense of ownership and identity 
and offers a unique opportunity to identify and utilize local resources in entrepreneurship. This 
approach allows students to explore innovative solutions to local problems, driving sustainable 
economic development from within. 
Experience-based learning allows students to engage in real situations that challenge them to apply 
theory into practice, developing problem-solving skills, creativity, and managerial abilities. Through 
this process, students gain a deeper understanding of the dynamics of entrepreneurship and learn 
how to overcome real challenges they may face as entrepreneurs. 
Experiential learning often involves group work, promoting collaboration and communication 
between students. It creates a supportive learning environment where students can share ideas, give 
and receive feedback, and learn from each other. The reflective process integrated into experiential 
learning also encourages students to reflect on their experiences, identify lessons learned, and 
formulate strategies for future improvement. 
Thus, experiential learning approaches offer a powerful and effective avenue in entrepreneurship 
education, especially in marginalized cities. Through hands-on experience, integration with local 
wisdom, and application of reflective and collaborative practices, students gain the skills necessary 
for success in entrepreneurship and develop a deep understanding of their value and potential as 
agents of change in their communities. It sets the foundation for an empowered generation of young 
people to face economic challenges with creativity, courage and innovation. 
Technology and E-Learning in Entrepreneurship Education 
 
In the current digital era, technology and e-learning have become key components in supporting 
entrepreneurship education. Technology provides access to a wide range of learning resources, 
facilitates distance learning, and provides a platform for business simulations and practical skills 
development. As part of technology, e-learning allows students to study independently, access 
learning materials anytime and anywhere, and interact with instructors and peers via digital 
platforms. 
 
Technology can optimize learning in the context of the Independent Curriculum in marginalized 
areas. Research by Zhang (2022) highlights the influence of technological convenience in online 
learning platforms on students' entrepreneurial behaviour at engineering and technology 
universities. This study shows that online learning interactions can moderate the positive effect of 
technological convenience on entrepreneurial behaviour, demonstrating the potential of technology 
in increasing student engagement and motivation in an entrepreneurial context. 
 
Furthermore, a study by Widjaja et al. (2022) explored the factors that influence entrepreneurship 
education and entrepreneurial intentions among Indonesian students, emphasizing the role of e-
learning in shaping entrepreneurship education, entrepreneurial self-efficacy, and students' 
intentions towards entrepreneurship. The findings show that e-learning can effectively improve 
students' skills and motivation to engage in entrepreneurship. 
 
Technology and e-learning allow students from various backgrounds, including those in 
marginalized areas, to access high-quality entrepreneurship education. The e-learning platform 
removes geographic and physical boundaries, allowing students to learn from experts worldwide 
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and gain insight into global business practices and the latest industry trends. 
Technology provides tools and applications that can mimic real business environments, allowing 
students to practice and refine entrepreneurial skills in a safe setting. Business simulations, virtual 
project management, and interactive case studies reinforce learning with practical experiences that 
prepare students for real-world challenges. 
 
E-learning encourages independent learning while also facilitating collaboration between students. 
Online learning platforms offer discussion forums, collaborative workspaces, and group projects that 
allow students to share ideas, get feedback, and work together on entrepreneurial projects. It helps 
build a dynamic learning community where students can develop professional networks. 
In the context of the Independent Curriculum in marginalized areas, technology and e-learning can 
be integrated to support flexible and relevant learning approaches. Learning materials can be 
adapted to reflect local needs and challenges, allowing students to apply what they learn in the 
context of their communities. It increases the relevance of entrepreneurship education and 
encourages students to become agents of change in their communities. 
 
The use of technology and e-learning in entrepreneurship education offers unprecedented 
opportunities to expand access, increase engagement, and enrich the learning experience for 
students. In the context of the Merdeka Curriculum in marginalized areas, the strategic application 
of technology can be the key to optimizing learning, facilitating the development of entrepreneurial 
skills, and increasing entrepreneurial interest and intentions among young people. By combining 
digital resources with a student-centred learning approach, technology and e-learning can form a 
strong foundation for a new generation of innovative, adaptable entrepreneurs who impact their 
communities. 

 

RESEARCH METHODOLOGY 

In this research, researchers used a qualitative approach with a case study type of research and is 
descriptive in nature. A qualitative approach is an important approach to understanding a social 
phenomenon and the perspective of the individual being studied. A qualitative approach is also one 
where the research procedure produces descriptive data in the form of written or spoken words from 
the behavior of the people being observed. Case studies are an intensive, detailed and in-depth 
approach to certain symptoms. The emphasis of case studies is to maximize understanding of the 
case being studied and not to obtain generalizations, the cases can be complex or simple and the time 
to study can be short or long, depending on the time to concentrate. 

The design used is a single case design, namely a case study research that emphasizes research on 
only one case unit. So researchers focus on one particular object studying it as a case. Case study data 
can be obtained from all parties concerned, in other words, this study was collected from several 
sources. The main research objective does not lie in generalizing the results, but rather in the success 
of a treatment at a certain time. 

To collect the necessary data, researchers used observation, interviews and documentation methods. 
In this research, the researcher used non-participant observation, the researcher was not directly 
involved in the lives of the people being observed, and separately acted as an observer. Observation 
in this case is a structured observation, because the observed aspects of the activity are relevant to 
the problem and research objectives by first determining In general, what behavior you want to 
observe so that the selected problem can be solved. Interviews were conducted in a structured form 
because the researcher used an interview guide that had been arranged systematically and 
completely to collect the data. The guidelines used are only an outline of the problems that will be 
asked. Document study is a complement to the use of observation and interview methods. It will be 
more credible and trustworthy if supported by written documents, pictures and audio-visual 
recordings. Activities in analyzing qualitative data are carried out interactively and continuously, 
data analysis activities are: Data reduction, data presentation, and verification. 

In this research to obtain the validity of the data was carried out with triangulation. Triangulation 
itself is defined as a data collection technique that combines several existing data collection 
techniques and sources. Triangulation techniques mean that researchers use different data collection 
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techniques to obtain data from the same source. The interviews were conducted using source 
triangulation, which means the researcher obtained data from different sources using the same 
technique. Triangulation with sources carried out in this research was: comparing the results of 
interviews with the contents of related documents. Triangulation can be used to check the 
correctness of data or to enrich data. 

The procedures carried out in this case study are 1) planning to recognize symptoms or conditions 
in the field, making a case description, studying further aspects or problem areas that might be found 
in the description, then determining the type of problem, the types of problems that have been 
grouped it is explained by developing ideas or concepts in detail to make it easier to understand the 
problem, estimating the possible sources of causes of the problem, knowing the type of information 
to be collected, the sources of information that need to be collected, and the techniques or tools used 
to collect the information, 2) data collection , there are several techniques, but those that are often 
used in case studies are observation, interviews, and documentation, 3) data use and processing, is a 
data processing effort to summarize, classify and relate the data obtained in data collection, 4) Data 
synthesis and interpretation After processing the data, the case study data is then interpreted using 
a case conference involving special officers who study each case from individuals with problems. This 
formulation is carried out by drawing logical conclusions, 5) making a plan for implementing relief 
(treatment), and 6) evaluating and following up (follow up) this activity is carried out after carrying 
out treatment or carrying out assistance. 

RESULTS AND DISCUSSION 

Implementing the Merdeka Curriculum and entrepreneurship education in marginalized cities 
provides valuable lessons for educational institutions, governments and communities. Rahayu et al.'s 
(2022) in-depth case study analysis of leading schools offers insight into how innovative educational 
approaches can be successfully implemented. 

Implementing the Merdeka Curriculum in superior schools shows that an innovative curriculum can 
be successfully adopted with the right strategy. These schools have succeeded in overcoming 
challenges such as limited resources and infrastructure with creative and adaptive strategies, such 
as using e-learning technology, academic community involvement, and strengthening teacher skills. 
The experience of these schools can be a model for educational institutions in marginalized cities, 
showing that obstacles can be overcome with innovation and collaboration. 

Research by Sintiawati et al. (2022) revealed that the academic community's involvement is a key 
factor in the successful implementation of the Independent Curriculum. Teachers, students, and 
other stakeholders' active participation in the learning process helps create a supportive learning 
environment, which is critical in developing entrepreneurial skills. This collaboration strengthens 
the curriculum by integrating diverse perspectives, increasing student engagement, and facilitating 
richer learning experiences. 

The study by Soedjono et al. (2023) highlights the importance of educational institutions' readiness 
to implement the Independent Curriculum. Thorough preparation, including school potential 
assessment, teacher readiness evaluation, and facility support, is a prerequisite for successful 
implementation. These steps ensure schools have the resources, knowledge, and infrastructure 
necessary to support innovative curricula and entrepreneurship education. This lesson is especially 
relevant for schools in marginalized cities, where resources may be more limited. 

From the case study analysis of the implementation of the Merdeka Curriculum and 
entrepreneurship education, several key conclusions can be drawn: 

1. Leading School Model: Leading schools, pioneers in implementing the Independent Curriculum, 
present a replicable model for marginalized cities. Their success is rooted in innovation, 
adaptability, and collaborative efforts from all stakeholders. 

2. Academic Community Engagement**: Active involvement of the entire academic community, 
including teachers, students, and parents, enriches the learning process and supports the 
development of entrepreneurial skills. 

3. Readiness and Preparation: Successful implementation depends on thorough readiness and 
preparation by educational institutions. It includes evaluating infrastructure, developing teacher 
capacity, and adapting curricula to meet local needs. 
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By utilizing insights from this case study, educational institutions in marginalized cities can improve 
their approaches to implementing innovative curricula and entrepreneurship education. It will 
ultimately facilitate the development of entrepreneurial skills and empower youth in these cities to 
face economic challenges with innovation, creativity and entrepreneurial spirit. 

Policy and Support Framework 

Entrepreneurship education has been recognized as an important catalyst for innovation and 
economic growth, especially in marginalized cities. A thorough analysis of related studies provides 
important insights into the impact of supporting policies for entrepreneurship education and the role 
of governments and non-governmental organizations (NGOs) in supporting these initiatives. 

Graevenitz et al. (2010) highlight the effects of entrepreneurship education in encouraging 
individuals to start businesses, which underscores the importance of entrepreneurship education 
policies in achieving positive entrepreneurial outcomes. Policies designed to support 
entrepreneurship education can play a key role in increasing the number of individuals who become 
entrepreneurs. 

Hannon (2006) explored the development needs for entrepreneurship educators, providing strength 
to higher education institutions in introducing effective education. This forces the need for policies 
that support the professional development of educators to ensure that they are equipped with the 
skills and knowledge necessary to teach entrepreneurship effectively. 

Jones (2012) examines gender discourses in entrepreneurship in UK higher education, emphasizing 
policy changes affecting entrepreneurship education. This research highlights the need for inclusive 
and sustainable policies to accommodate students' diverse entrepreneurial needs and aspirations. 

Cheng et al. (2009) evaluated the effectiveness of entrepreneurship education in Malaysia, providing 
insight into teaching methodologies to improve entrepreneurship education programs. It indicates 
that policies that support the implementation of innovative and experience-based teaching 
methodologies can increase the effectiveness of entrepreneurship education. 

Hussain et al. (2023) examine the role of NGOs in promoting social entrepreneurship, offering a 
valuable perspective on their contribution to entrepreneurship education. This study shows that 
governments and NGOs can collaborate to provide resources, training and support for aspiring 
entrepreneurs, especially in marginalized cities. 

Based on insights from these studies, several policy recommendations can be formulated to support 
entrepreneurship education in marginalized cities: 

1. Capacity Building: The government and educational institutions must collaborate in developing 
the capacity of entrepreneurship educators through professional training and development 
programs. 

2. Innovation in Teaching: Policies should support the implementation of innovative and experience-
based teaching methodologies to increase student engagement and learning. 

3. Support Resources: Governments and NGOs must provide resources, such as funding, mentorship, 
and access to professional networks, to support students and educators in entrepreneurship 
programs. 

4. Inclusive Policy Framework: Policies should be inclusive and designed to meet the needs of 
diverse groups of students, including considering gender, socioeconomic and cultural factors. 

5. Strategic Partnerships: Encourage partnerships between government, private sector, educational 
institutions and NGOs to create a strong entrepreneurship education ecosystem. 

With strategic policy implementation and active support from government and NGOs, 
entrepreneurship education can become a powerful empowerment tool in marginalized cities, 
encouraging economic growth, innovation and social development. Well-designed policies and 
programs will open up new opportunities for youth to harness their full potential as entrepreneurs, 
strengthening their communities from within. 

Best Practices and Recommendations 
Developing an effective Merdeka curriculum in the context of marginalized cities and designing and 
implementing entrepreneurship education programs requires a comprehensive understanding of 
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the factors that influence entrepreneurship education and interest in entrepreneurship. Through a 
comprehensive literature review from studies such as Bahri &Trisnawati (2021), 
Indriyani&Margunani (2019), Daga (2021), Safitri et al. (2022), and Ekawarna et al. (2022), several 
best practices and recommendations can be synthesized to support this initiative. 
Research by Bahri &Trisnawati (2021) and Indriyani&Margunani (2019) shows the significant 
influence of the family and social environment and entrepreneurship education on interest in 
entrepreneurship among students. Therefore, it is important to: 

1. Integrate Entrepreneurship Lessons with Everyday Life**: Programs must design learning 
activities relevant to student experiences, utilizing examples from family and community 
environments to illustrate entrepreneurial concepts. 

2. Building Partnerships with Families and Communities: Encouraging the involvement of parents 
and communities in entrepreneurship education, enriching learning with real insights and 
experiences. 

As Daga (2021) discussed, the teacher's role is very important in facilitating independent learning. 
Teachers must be empowered through the following: 

1. Continuous Professional Development: Provide regular training and resources for teachers to 
improve their abilities in teaching entrepreneurship and implementing innovative learning 
methods. 

2. Supports Teaching Freedom: This policy encourages teachers to experiment with innovative 
teaching approaches and provides a platform for them to share best practices. 

The study by Safitri et al. (2022) highlighted the importance of the Pancasila Student Profile project 
in building student character. It emphasizes the need to: 

1. Integrating Pancasila Values in Entrepreneurship Learning: Ensuring that values like cooperation, 
integrity and independence are embedded in every aspect of entrepreneurship education. 

2. Community-Based Projects: Design projects encouraging students to solve real community 
problems, promoting social entrepreneurship. 

Ekawarna et al. (2022) provide insight into the influence of entrepreneurship education, self-efficacy, 
and entrepreneurial motivation on entrepreneurial intentions. It leads to recommendations to: 

1. Comprehensive Entrepreneurship Course: Develop a curriculum that covers all aspects of 
entrepreneurship, from idea development to business execution, with a focus on building self-
efficacy and motivation. 

2. Leverage Technology and E-Learning: Leverage digital platforms to provide additional resources, 
enable independent learning, and facilitate networking between students and mentors. 

Developing effective entrepreneurship education in marginalized cities requires a holistic approach 
that considers environmental factors, strengthening the role of teachers, integrating Pancasila 
values, and utilizing technology. By focusing on these best practices and implementing the 
recommendations offered, entrepreneurship education can create a generation of young people who 
are innovative, independent, and ready to overcome the economic challenges in their communities. 
Carefully designed policies and programs will pave the way for inclusive and sustainable economic 
growth, empowering individuals and uplifting marginalized communities. 

CONCLUSION 
We can draw several important conclusions through a comprehensive analysis of literature and case 
studies related to implementing the Merdeka Curriculum and entrepreneurship education in 
marginalized cities. Entrepreneurship education is a tool for economic empowerment and a catalyst 
for social development and innovation. Effective implementation of innovative curricula and student-
centred learning approaches offers a path to sustainable economic and social transformation. 
Entrepreneurship education plays a key role in activating individual potential to face economic 
challenges with innovation and creativity. Through developing entrepreneurial skills, individuals in 
marginalized cities are empowered to identify opportunities, navigate risks, and utilize resources in 
sustainable ways. The effect of entrepreneurship education has been proven to be significant in 
increasing interest in entrepreneurship, growing self-efficacy, and encouraging entrepreneurial 
intentions among students. 
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The Merdeka Curriculum offers a flexible and adaptive framework critical to supporting 
entrepreneurship education in a diverse and changing environment. Its successful implementation 
in top schools provides a model for educational institutions in marginalized cities to adapt learning 
approaches that focus on students, encourage independent learning, and facilitate the development 
of entrepreneurial skills. 
 
Technology and e-learning are recognized as an important factor in increasing access to 
entrepreneurship education and enriching students' learning experiences. Technology provides a 
platform for business simulations, distance learning, and practical skills development, while e-
learning allows flexibility in learning and the ability to reach students in remote locations. 
 
The success of entrepreneurship education also depends on supportive policies and collaboration 
between government, the private sector, educational institutions and NGOs. Carefully designed 
policies and adequate resource support are key to effectively implementing entrepreneurship 
education programs. Strategic partnerships can strengthen the entrepreneurship education 
ecosystem and ensure that students in marginalized cities can access rich and meaningful learning 
opportunities. 
 
Finally, implementing entrepreneurship education and the Merdeka Curriculum in marginalized 
cities holds promise not only for individual economic empowerment but also for community 
revitalization. With a focus on skills development, technology integration, and strong policy support, 
entrepreneurship education can pave the way for a young generation that is innovative, independent, 
and ready to contribute to inclusive and sustainable economic growth. 
 
On this journey toward transformation, it is important to continue to innovate, evaluate, and adapt 
approaches to meet the evolving needs of students and their communities. Entrepreneurship 
education is about creating more entrepreneurs and nurturing critical-thinking, creative, and 
responsible citizens who can bring positive change. 

AUTHOR CONTRIBUTION 

NPESV conceived the idea, designed the study, and wrote the manuscript. IMC performed the data 
analysis, contributed to the methodology, and validated the findings. IGR participated in the design 
of the study, provided critical input during data interpretation, and assisted in writing the 
manuscript. NKW supervised the research process, reviewed the manuscript for intellectual content, 
and contributed to finalizing the document. All authors read and approved the final manuscript. 

ACKNOWLEDGEMENTS 

The authors would like to express their gratitude to Ganesha University of Education for the support 
and resources provided during the research process. Special thanks are extended to colleagues and 
academic peers for their valuable insights and constructive feedback, which contributed significantly 
to the completion of this work. 

REFERENCES 

Angga, A., Suryana, C., Nurwahidah, I., Hernawan, A., & Prihantini, P. (2022). Komparasi implementasi 
kurikulum 2013 dan kurikulum merdeka di sekolah dasar kabupaten garut. Jurnal Basicedu, 
6(4), 5877-5889. https://doi.org/10.31004/basicedu.v6i4.3149 

Bahri, S. and Trisnawati, N. (2021). Pengaruh lingkungan keluarga dan lingkungan sosial terhadap 
minat berwirausaha melalui pendidikan kewirausahaan pada siswa smkn 10 surabaya. 
Journal of Office Administration Education and Practice, 1(2), 269-281. 
https://doi.org/10.26740/joaep.v1n2.p269-281 

Byun, C., Sung, C., Park, J., & Choi, D. (2018). A study on the effectiveness of entrepreneurship 
education programs in higher education institutions: a case study of korean graduate 
programs. Journal of Open Innovation Technology Market and Complexity, 4(3), 26. 
https://doi.org/10.3390/joitmc4030026 

Chen, C. (2022). Research on structuring a “student-centered” training model of innovative and 



Virnayanthi et al.                                                                        Entrepreneurship Education in the Merdeka Curriculum as a Solution     

24236 

entrepreneurial graduates in colleges and universities. Scientific Programming, 2022, 1-7. 
https://doi.org/10.1155/2022/9003869 

Cheng, M., Chan, W., & Mahmood, A. (2009). The effectiveness of entrepreneurship education in 
malaysia. Education + Training, 51(7), 555-566. 
https://doi.org/10.1108/00400910910992754 

Daga, A. (2021). Makna merdeka belajar dan penguatan peran guru di sekolah dasar. Jurnal Educatio 
Fkip Unma, 7(3), 1075-1090. https://doi.org/10.31949/educatio.v7i3.1279 

Djubaedi, D., Rohadi, T., & Kodama, Y. (2023). Core entrepreneurial competencies for local content 
curriculum. International Journal of Educational Qualitative Quantitative Research, 2(1), 12-
17. https://doi.org/10.58418/ijeqqr.v2i1.38 

Ekawarna, E., Denmar, D., & Bakar, M. (2022). Pengaruh pendidikan kewirausahaan, efikasi diri dan 
motivasi berwirausaha terhadap niat berwirausaha mahasiswa fkip universitas jambi 
angkatan 2019. Jurnal Manajemen Pendidikan Dan Ilmu Sosial, 3(1), 139-149. 
https://doi.org/10.38035/jmpis.v3i1.849 

Fatonnah, C., Djuwita, D., & Busthomi, A. (2022). Pengaruh pendidikan kewirausahaan dan literasi 
digital terhadap minat berwirausaha pada mahasiswa ekonomi syari’ah iain syekh nurjati 
cirebon. Hawalah Kajian Ilmu Ekonomi Syariah, 1(2), 50-60. 
https://doi.org/10.57096/hawalah.v1i2.7 

Graevenitz, G., Harhoff, D., & Weber, R. (2010). The effects of entrepreneurship education. Journal of 
Economic Behavior & Organization, 76(1), 90-112. 
https://doi.org/10.1016/j.jebo.2010.02.015 

Hannon, P. (2006). Teaching pigeons to dance: sense and meaning in entrepreneurship education. 
Education + Training, 48(5), 296-308. https://doi.org/10.1108/00400910610677018 

Hasan, M., Arisah, N., Dinar, M., Rahmatullah, R., & Nurdiana, N. (2023). Model experiential learning 
untuk mengembangkan karakter kewirausahaan berbasis budaya lokal pada anak. Jurnal 
Obsesi Jurnal Pendidikan Anak Usia Dini, 7(2), 1333-1345. 
https://doi.org/10.31004/obsesi.v7i2.3884 

Hussain, M., Szabados, G., Muhammad, K., Omarli, S., Murtaza, S., & Molnár, E. (2023). Examining the 
convergence of dominant themes related to social entrepreneurship, ngos and globalization–
a systematic literature review. Plos One, 18(5), e0283093. 
https://doi.org/10.1371/journal.pone.0283093 

Indarta, Y., Jalinus, N., Waskito, W., Samala, A., Riyanda, A., & Adi, N. (2022). Relevansi kurikulum 
merdeka belajar dengan model pembelajaran abad 21 dalam perkembangan era society 5.0. 
Edukatif Jurnal Ilmu Pendidikan, 4(2), 3011-3024. 
https://doi.org/10.31004/edukatif.v4i2.2589 

Indriyani, L. and Margunani, M. (2019). Pengaruh kepribadian, pendidikan kewirausahaan, dan 
lingkungan keluarga terhadap minat berwirausaha. Economic Education Analysis Journal, 
7(3), 848-862. https://doi.org/10.15294/eeaj.v7i3.28315 

Iswahyudi, M. and Iqbal, A. (2018). Minat generasi milenial untuk berwirausaha. Assets Jurnal 
Akuntansi Dan Pendidikan, 7(2), 95. https://doi.org/10.25273/jap.v7i2.3320 

Jones, S. (2012). Gendered discourses of entrepreneurship in uk higher education: the fictive 
entrepreneur and the fictive student. International Small Business Journal Researching 
Entrepreneurship, 32(3), 237-258. https://doi.org/10.1177/0266242612453933 

Lv, M., Hong, Z., Georgescu, P., Tan, L., & Zhang, B. (2022). Improving education for innovation and 
entrepreneurship in chinese technical universities: a quest for building a sustainable 
framework. Sustainability, 14(2), 595. https://doi.org/10.3390/su14020595 

Mahmudah, I., Sulistyowati, S., & Jasiah, J. (2023). Pendampingan persiapan guru dalam 
mengimplementasikan kurikulum merdeka di mi fathul iman palangka raya. Jurnal Abdi 
Masyarakat Indonesia, 3(2), 727-732. https://doi.org/10.54082/jamsi.734 

Mardiah, W., Yuniarsih, T., & Wibowo, L. (2023). Pengaruh pendidikan kewirausahaan dan orientasi 
kewirausahaan terhadap intensi berwirausaha. Oikos Jurnal Kajian Pendidikan Ekonomi Dan 
Ilmu Ekonomi, 7(1), 153-163. https://doi.org/10.23969/oikos.v7i1.5930 

Mayasari, T., Kadarohman, A., Rusdiana, D., & Kaniawati, I. (2016). Apakah model pembelajaran 
problem based learning dan project based learning mampu melatihkan keterampilan abad 
21?. Jurnal Pendidikan Fisika Dan Keilmuan (Jpfk), 2(1), 48. 
https://doi.org/10.25273/jpfk.v2i1.24 



Virnayanthi et al.                                                                        Entrepreneurship Education in the Merdeka Curriculum as a Solution     

24237 

Mensah-Williams, E. and Derera, E. (2023). Conceptualising impact measurements of 
entrepreneurship education outcomes: a scoping review. Acta Commercii, 23(1). 
https://doi.org/10.4102/ac.v23i1.1053 

Oosterbeek, H., Praag, M., & IJsselstein, A. (2010). The impact of entrepreneurship education on 
entrepreneurship skills and motivation. European Economic Review, 54(3), 442-454. 
https://doi.org/10.1016/j.euroecorev.2009.08.002 

Peterman, N. and Kennedy, J. (2003). Enterprise education: influencing students’ perceptions of 
entrepreneurship. Entrepreneurship Theory and Practice, 28(2), 129-144. 
https://doi.org/10.1046/j.1540-6520.2003.00035.x 

Prihantini, P., Hidayah, N., Rostika, D., & Abdurhman, O. (2022). Batik cap sederhana berbasis 
pewarna alami sebagai media proyek profil pelajar pancasila di kabupaten sukabumi. Jurnal 
Abdi Masyarakat Indonesia, 2(6), 1743-1750. https://doi.org/10.54082/jamsi.515 

Rahayu, R., Rosita, R., Rahayuningsih, Y., Hernawan, A., & Prihantini, P. (2022). Implementasi 
kurikulum merdeka belajar di sekolah penggerak. Jurnal Basicedu, 6(4), 6313-6319. 
https://doi.org/10.31004/basicedu.v6i4.3237 

Rasmani, U., Wahyuningsih, S., Jumiatmoko, J., Nurjanah, N., Agustina, P., Widiastuti, Y., … & Prashanti, 
N. (2023). Pentingnya guru penggerak bagi guru paud dalam eksistensi kurikulum merdeka. 
Murhum Jurnal Pendidikan Anak Usia Dini, 4(1), 482-496. 
https://doi.org/10.37985/murhum.v4i1.257 

Rosadi, K. (2023). Implementasi kurikulum merdeka dalam meningkatkan mutu pendidikan sma 
negeri 1 kota jambi. Jurnal Literasiologi, 10(2). 
https://doi.org/10.47783/literasiologi.v10i2.624 

Safitri, A., Wulandari, D., & Herlambang, Y. (2022). Proyek penguatan profil pelajar pancasila: sebuah 
orientasi baru pendidikan dalam meningkatkan karakter siswa indonesia. Jurnal Basicedu, 
6(4), 7076-7086. https://doi.org/10.31004/basicedu.v6i4.3274 

Safitri, S. (2023). Hambatan-hambatan dalam proses adaptasi pelaksanaan kurikulum merdeka 
(studi pada guru sma negeri 1 semarang). SOLIDARITY, 12(2), 335-347. 
https://doi.org/10.15294/solidarity.v12i2.76723 

Santos, S., Neumeyer, X., & Morris, M. (2019). Entrepreneurship education in a poverty context: an 
empowerment perspective. Journal of Small Business Management, 57(sup1), 6-32. 
https://doi.org/10.1111/jsbm.12485 

Saputra, K. A. K., Subroto, B., Rahman, A. F., & Saraswati, E. (2022). Eco-Efficiency and Energy Audit 
to Improve Environmental Performance: An Empirical Study of Hotels in Bali-Indonesia. 
International Journal of Energy Economics and Policy, 12(6), 175-182. 
https://doi.org/10.32479/ijeep.13565  

Saputra, K. A. K., Subroto, B., Rahman, A. F., & Saraswati, E. (2023). Mediation Role of Environmental 
Management Accounting on the Effect of Green Competitive Advantage on Sustainable 
Performance. Journal of Sustainability Science and Management, 18(2), 103-115. 
https://doi.org/10.46754/jssm.2023.02.008 

Saputra, K. A. K., & Paranoan, S. (2024). Do Cyber security, Digitalisation and Data Visualisation Affect 
the Quality of Internal Environmental Audits?. Australasian Accounting, Business and 
Finance Journal, 18(2), 158-174. http://dx.doi.org/10.14453/aabfj.v18i2.10 

Septiani, D. and Rusdinal, R. (2023). Persepsi guru tentang kompetensi teknis tenaga administrasi 
sekolah berbasis digital di sekolah menengah kejuruan negeri kota padang panjang. Journal 
of Practice Learning and Educational Development, 3(1), 23-29. 
https://doi.org/10.58737/jpled.v3i1.89 

Sintiawati, N., Fajarwati, S., Mulyanto, A., Muttaqien, K., & Suherman, M. (2022). Partisipasi civitas 
akademik dalam implementasi merdeka belajar kampus merdeka (mbkm). Jurnal Basicedu, 
6(1), 902-915. https://doi.org/10.31004/basicedu.v6i1.2036 

Soedjono, S., Sudana, I., Utomo, K., & Royana, I. (2023). Kesiapan satuan pendidikan di kota semarang 
dalam implementasi kurikulum merdeka. Jurnal Simki Pedagogia, 6(1), 43-52. 
https://doi.org/10.29407/jsp.v6i1.198 

Suryanarayanan, S. and Ramswamy, R. (2022). Women’s empowerment through skill education and 
entrepreneurship development in the handloom sector in mizoram. Sedme (Small 
Enterprises Development Management & Extension Journal) a Worldwide Window on Msme 
Studies, 49(3), 235-252. https://doi.org/10.1177/09708464221111978 



Virnayanthi et al.                                                                        Entrepreneurship Education in the Merdeka Curriculum as a Solution     

24238 

Suryono, J., Wijaya, M., Irianto, H., Harisudin, M., Rahayu, N., Darsini, D., … & Kusumawati, H. (2023). 
Model of community empowerment through education non-formal entrepreneurship to 
improve independence of micro, small and medium enterprises. International Journal of 
Learning Teaching and Educational Research, 22(3), 413-429. 
https://doi.org/10.26803/ijlter.22.3.25 

Türker, D. and Selcuk, S. (2009). Which factors affect entrepreneurial intention of university 
students?. Journal of European Industrial Training, 33(2), 142-159. 
https://doi.org/10.1108/03090590910939049 

Widjaja, S., Wibowo, A., Narmaditya, B., Wardoyo, C., & Saptono, A. (2022). Identifying factors 
affecting entrepreneurship education and entrepreneurial intention among indonesian 
university students. Entrepreneurial Business and Economics Review, 10(3), 89-104. 
https://doi.org/10.15678/eber.2022.100306 

Wilson, F., Kickul, J., & Marlino, D. (2007). Gender, entrepreneurial self–efficacy, and entrepreneurial 
career intentions: implications for entrepreneurship education. Entrepreneurship Theory 
and Practice, 31(3), 387-406. https://doi.org/10.1111/j.1540-6520.2007.00179.x 

Yunazar, R. (2024). Strategi adaptasi program p5 dalam pembentukan karakter peserta didik di kota 
surakarta. Jurnal Niara, 16(3), 467-478. https://doi.org/10.31849/niara.v16i3.18116 

Zeng, Y. (2023). Innovation and entrepreneurship education reform in the context of the “four new 
economies”.. https://doi.org/10.55060/s.atssh.230306.004 

Zhang, J. (2022). Influence of the affordance of online learning platform technology on the 
entrepreneurial behaviors of students in engineering and technology universities. 
International Journal of Emerging Technologies in Learning (Ijet), 17(22), 202-215. 
https://doi.org/10.3991/ijet.v17i22.35361 

Zhu, X. (2022). The design of task-driven entrepreneurship education curriculum based on the 
perspective of jtbd. Contemporary Education and Teaching Research, 3(4), 123-126. 
https://doi.org/10.47852/bonviewcetr2022030402 

Effendi, A. and Dewi, Y. (2023). Analisis bibliometrik perancangan arsitektur dengan kecerdasan 
buatan. Sarga Journal of Architecture and Urbanism, 17(1), 48-63. 
https://doi.org/10.56444/sarga.v17i1.219 

Rahayu, R. and Muhtar, T. (2022). Urgensi kompetensi pedagogik guru dalam menghadapi 
transformasi pendidikan abad 21. Jurnal Basicedu, 6(4), 5708-5713. 
https://doi.org/10.31004/basicedu.v6i4.3117 

Sartika, M., Rukiyah, R., Andika, W., & Sumarni, S. (2022). Literature review:   motivasi yang diberikan 
kepada anak dalam mengkonsumsi sayuran. Jurnal Pendidikan Anak, 11(1), 30-39. 
https://doi.org/10.21831/jpa.v11i1.45937 

Suyitno, S. (2021). Metode penelitian kualitatif konsep, prinsip dan operasionalnya.. 
https://doi.org/10.31219/osf.io/auqfr 

 

 

 

 

 

 

 


