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The objectives of this study were to analyze and synthesize educational 
strategies and their development approaches within the context of the ASEAN 
community’s Greater Mekong Subregion (GMS) members of Cambodia, Lao 
PDR, Myanmar, Thailand, and Vietnam, as well as the PRC (People’s Republic 
of China) southern province of Yunnan. Moreover, the study sought to assess 
the appropriateness of development approaches based on these educational 
strategies. This mixed-method research used both qualitative and 
quantitative research methods. The data sources included documents related 
to educational policies and strategies, as well as administrators involved in 
educational management in each of the six GMS members surveyed. The 
research tools consisted of content analysis forms and opinion 
questionnaires, with an index of item-objective congruence (IOC) ranging 
from 0.80 to 1.00 and a reliability coefficient of 0.82. Data were analyzed using 
educational strategy content analysis by calculating the mean and standard 
deviation to assess the level of appropriateness and feasibility of the 
development approaches. This study makes a significant contribution to the 
literature by providing a comprehensive analysis and synthesis of educational 
strategies and their development approaches within the context of the ASEAN 
community's Greater Mekong Subregion (GMS) members. The study offers 
valuable insights into the appropriateness and feasibility of these strategies 
and approaches. The findings not only validate the 22 educational strategies 
and 86 development approaches as highly appropriate and feasible but also 
serve as a valuable resource for policymakers, educators, and researchers, 
facilitating informed decision-making and fostering effective educational 
development initiatives. 

INTRODUCTION   

Education is considered one of the crucial pillars of the ASEAN Socio-Cultural Community (ASCC) in 
developing human resources to support the ASEAN Community building (Saengrith et al., 2020). The 
importance of education in driving the ASEAN Community is clearly outlined in the Cha-am Hua Hin 
Declaration Roadmap for an ASEAN Community (2009-2015). This roadmap emphasizes enhancing 
educational cooperation to achieve a people-oriented, people-centered ASEAN Community, which 
improves the quality of life of its people and promotes regional sustainable development. Education 
is identified as one of the key areas to respond to community building and sustainable regional 
development (Crocco, 2021). 

In 2020, ASEAN leaders endorsed the ASEAN Community Vision 2025, which sets the direction for 
educational cooperation to focus on improving educational quality, promoting lifelong learning, and 
developing 21st-century skills for the workforce (Crocco et al., 2021). This vision underscores the 
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need for harmonizing educational standards, increasing regional student and faculty mobility 
through exchanges and joint programs, as well as establishing centers of excellence to facilitate 
expertise sharing (Symaco & Tee, 2019). 

For Thailand, the Ministry of Education has set a proactive international role by strengthening 
relations and expanding cooperation with ASEAN member states and countries in the Asian region 
under various cooperation frameworks, especially in education. Efforts are being made to embed 
21st-century competencies like critical thinking, problem-solving, digital literacy, and multilingual 
proficiency into curricula across all levels (Manakul et al., 2021; Pimdee & Pipitgool, 2023). Fostering 
ASEAN awareness through integrating regional studies and firsthand cultural experiences is also a 
priority to cultivate a sense of regional identity and shared values (Theppavaramethi, 2020). 

This aligns with the educational reform agenda of ASEAN countries, including expanding educational 
opportunities, improving educational quality, utilizing infrastructure and information technology for 
facilitation, and quality education management to build a genuine ASEAN Community (Tkachenko et 
al., 2022). Strengthening industry-academia partnerships, work-based learning, and aligning 
education with emerging industry 4.0 trends are also areas of focus. Moreover, educational initiatives 
must build resilience by incorporating sustainability concepts, climate change awareness, disaster 
risk reduction, and promoting STEM for innovative solutions (Crocco & Tkachenko, 2022). 

Researching the current situation, contexts, changing circumstances, and strategic trends of 
education in the dynamics of the 21st century towards the ASEAN Community among countries in 
the Greater Mekong Subregion will provide Thailand with multi-contextual and multi-cultural 
perspectives from ministry officials, school administrators, and relevant literature. This research is 
crucial in creating a profound understanding of the educational contexts of countries in this region, 
leading to the development of Thailand's educational strategies to keep up with changes. Establishing 
lifelong learning pathways through recognition of prior learning, skills upgrading programs, and 
leveraging educational technologies are key considerations (Ranarendra, 2022). 

Regional data sharing, collaborative research, and structured policy dialogues across ASEAN will 
support evidence-based educational development. With strategic partnerships, sufficient resources, 
and political will, Thailand can achieve security, prosperity, sufficiency, and sustainability in 
education for Thailand 4.0, while advancing towards the ASEAN Community with full potential as a 
regional leader (Lee, 2022). 

Research Objectives 

1) To analyze and synthesize educational strategies in the context of 21st-century dynamics 
aimed at fostering the development of an ASEAN community among Greater Mekong 
Subregion members. 

2) To study the opinions of educational administrators on the appropriateness and feasibility of 
development guidelines based on the educational strategies designed for the 21st century.  

GMS EDUCATIONAL STRATEGIES 

Greater Mekong Subregion (GMS) Educational Strategies 

The objectives of this study were to analyze and synthesize educational strategies and their 
development approaches within the context of the ASEAN community’s Greater Mekong Subregion 
(GMS) members of Cambodia, Lao PDR, Myanmar, Thailand, and Vietnam, as well as the PRC (People’s 
Republic of China) southern province of Yunnan. 

Cambodian Educational Strategies 

Cambodia's educational strategy for the 21st entails three primary directives or policies (Ministry of 
Education, Youth and Sport, 2019). These include: 
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Ensuring equitable access to education services is a prime policy objective. It involves increasing the 
number of children and youth able to access all levels of education, with a strong emphasis on 
equality and reaching the most disadvantaged areas and groups. Providing opportunities for children 
to complete 12 years of quality education that develops good knowledge, reasoning skills, and 
abilities through technical vocational training and other methods is essential. Bringing schools closer 
to students' homes, providing sufficient operational budgets, deploying teachers, and building 
dormitories, especially for girls, are key strategies to achieve this goal. 

Improving the quality and relevance of learning experiences is another critical policy area. The aim 
is to ensure all children and youth have access to relevant, high-quality learning experiences that 
allow them to participate effectively in the country's development. Upgrading learning quality by 
aligning it with the nation's economic and social goals, as well as local contexts, is a priority. Focusing 
on the quality of learners, parents, communities, teachers, and administrators, and measuring and 
evaluating their performance against established standards, is crucial. Enhancing education quality 
and efficiency through providing teaching equipment, libraries, labs, curriculum reform, increasing 
instructional hours, and offering scholarships to underprivileged children are important initiatives. 

Furthermore, enhancing the efficiency of education leaders and officials at all levels is a significant 
policy objective. This involves delivering education services efficiently and flexibly through effective, 
professional management focused on maximizing outcomes. Enabling timely monitoring, reporting, 
and providing effective recommendations is essential. Measuring accountability and establishing 
mechanisms to adjust policies, strategies, and programs at national and local levels is imperative. 
Enabling state education institutions to efficiently respond to emerging needs at the school level is 
also a key aspect. Developing education institutions and building the capacity of education personnel 
through improving work processes, updating laws, and providing technical skills training to staff at 
all levels are vital components of this policy thrust. 

Laos National Strategy for Education and Sports Sector Development 

In the 21st century, there is a notable shift towards a national strategy for education and sports 
development, as outlined in the Education and Sports Sector Development Plan, 2016-2020 by the 
Lao’s Ministry of Education and Sports (2020). This national strategy encompasses various key 
components aimed at enhancing the overall management and effectiveness of the education sector 
(Noonan & Phommalangsy, 2020; Vongsaly, 2024). 

Strategy 1: Improving and aligning planning and budgeting systems to ensure the effective utilization 
of resources.  

Strategy 2: Enhancing education administration and management systems through the integration 
of Information and Communication Technology (ICT) to better suit the education and sports context.  

Strategy 3: Enhancing management systems and optimizing the utilization of teachers and education 
staff at all levels.  

Strategy 4: Strengthening inspection, monitoring, and evaluation systems, as well as quality 
assurance mechanisms within the education sector.  

Strategy 5: Improving and fortifying the management and implementation of externally financed 
programs to maximize their impact.  

Strategy 6: Conducting in-depth studies and research on issues related to education policies to inform 
decision-making processes.  
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Strategy 7: Enhancing the training system and upgrading the skills of education and sports 
administrators to foster professionalism.  

Strategy 8: Strengthening education information dissemination channels to ensure effective 
communication and transparency. 

By implementing these strategies, the education and sports sector in Lao PDR aims to enhance its 
overall efficiency, quality, and effectiveness, ultimately contributing to the holistic development of 
the nation. 

Myanmar's Educational Strategy 

After decades of military rule, Myanmar's education system faced significant challenges. However, 
the 2010 and 2015 elections brought about a period of political and social liberalization, paving the 
way for educational reforms. In 2014, the National Education Law was adopted and subsequently 
amended in 2015.The National Education Strategic Plan 2016-2021 outlined three key strategies to 
revitalize the education system (Lall, 2023; Oo & Kawai, 2021).  

These strategies were developed based on the Comprehensive Education Sector Review from 2012 
to 2014, which aimed to provide a roadmap for system-wide education reforms. However, the 
development of a new strategic plan for 2021-2030 was delayed due to the global pandemic and 
ultimately abandoned following a military coup. Despite these challenges, the government's 
education strategies during this period included: 

Strengthening Policies, Regulations, and Education Systems - This strategy aimed to empower 
decision-making within educational institutions, enabling school administrators, parent 
associations, and teachers to implement educational reforms that support students' learning 
outcomes. 

Building Strong Networks and Partnerships - This strategy focused on developing mechanisms for 
networks and partnerships among educational service providers, including temples, private 
organizations, community-based schools, private schools, and government schools, to support 
fundamental educational reforms. 

Supporting and Communicating - This strategy involved advocating for communication of 
foundational educational reform to raise awareness among various stakeholders about the 
importance and implications of basic education reform, fostering perspectives, understanding, and 
awareness of basic education reform goals. 

Therefore, these strategies aim to enhance the overall efficiency and effectiveness of Myanmar's 
education system, ultimately contributing to the holistic development of the nation. 

Southern China and Yunnan Province Educational Strategies 

China's 14th Five-Year Plan (2021–2025) and Vision 2035 outline the country's educational strategy, 
which aims to enhance the quality and accessibility of education. The key focus areas include 
promoting equality in basic public education, improving the adaptability of vocational education, and 
raising the standards of higher education and teaching staff (International Education, 2020). 

The China Education Modernization 2035 Plan and the Implementation Plan for Accelerating 
Education Modernization (2018-2022) seek to modernize the education system by 2035. Key 
objectives include promoting Xi Jinping Thought, achieving high-quality education with Chinese 
characteristics, ensuring equal access to education, and building lifelong learning systems (Hong, 
2017). Additionally, the plan emphasizes cultivating top talents, fostering innovative teachers, 
accelerating educational reform in the information age, opening up education internationally, and 
modernizing the education governance system. 
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Yunnan Province, an active member of the GMS is working to modernize and diversify its economy 
through investments in human resource development, particularly in technical and vocational 
education and training (TVET) (Greater Mekong Subregion Secretariat, 2024). Yunnan province has 
placed significant emphasis on vocational and technical education (TVET), especially for rural 
communities and ethnic minorities. As part of the Greater Mekong Subregion (GMS) cooperation, 
China has offered numerous scholarships each year to students from neighboring countries, enabling 
them to pursue higher education at universities in regions like Guangxi and Yunnan. Additionally, 
China has actively facilitated cooperation on healthcare matters, concentrating on border regions, 
public health preparedness, capacity building, research collaboration, information exchange, and 
disease control measures. 

China's scholarship initiatives complement the GMS human resource development strategy and 
action plan, which aims to enhance cooperation in areas such as education, healthcare, labor 
migration, and social development across the subregion. Yunnan is home to the Kunming Railway 
Vocation and Technical College, which hosted a study tour during the Mekong Forum 2023 on 
"Driving Transformative Change in the GMS." This event, co-hosted by the People's Government of 
Yunnan Province, aimed to reaffirm the GMS's purpose, foster regional cooperation, and showcase 
Yunnan's potential to drive sustainable economic growth. 

In summary, Yunnan Province actively engages with the GMS through investments in TVET, provision 
of scholarships for regional students, and participation in forums that promote human resource 
development and regional integration across the subregion. 

Thailand Educational Strategies 

The Ministry of Education in Thailand has outlined six educational strategies in the National 
Education Plan (2017-2036) to align with 21st-century skills development. These strategies aim to 
prepare learners to become valuable human capital, contributing to national economic prosperity, 
well-being, and a robust societal foundation. The strategies include: 

Education for Social and National Security - The focus is on creating a secure society through 
educational initiatives that promote social stability and national security (Rakowska, 2021). 

Production and Development of Human Resources, Research, and Innovation for National 
Competitiveness - This strategy emphasizes producing skilled human resources and fostering 
research and innovation to enhance national competitiveness (Machmud et al., 2021). 

Development of Human Potential Across All Age Groups and Creating a  

Learning Society - The goal is to develop human potential at all stages of life and foster a society that 
values lifelong learning (Suwanroj et al., 2019). 

Creating Opportunities, Equity, and Equality in Education - This strategy aims  

to provide equitable and equal educational opportunities for all, ensuring that everyone has access 
to quality education (Limna et al., 2022). 

Education for Enhancing Quality of Life and Environmental Sustainability -    - The focus here is on 
improving the quality of life and promoting environmental sustainability through education 
(Kwangmuang et al., 2021). 

Improving the Efficiency of the Educational Management System - This  

strategy aims to enhance the efficiency and effectiveness of the educational management system to 
better meet the needs of learners and society (Chansanam et al., 2021; Saleekongchai et al., 2024). 
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The overarching goal of Thailand's educational strategies is to prepare the population, both within 
and outside the formal education system, to become valuable human capital. This involves fostering 
economic prosperity, well-being, and a stable social foundation through four dimensions: 

Socio-Economic Security - Ensuring economic and social stability by providing education that meets 
the demands of the modern economy (Puriwat & Tripopsakul, 2020). 

Social Inclusion - Offering opportunities for all groups to participate in various aspects of society, 
promoting inclusivity and equality (Symaco & Tee, 2019). 

Social Empowerment - Empowering individuals through education to contribute positively to society 
and drive social progress (Nuangchalerm, 2020). 

Social Cohesion - Building a sense of unity and togetherness within society through educational 
initiatives that foster shared values and mutual understanding (Yuenyong, 2019). 

Vietnam's Fundamental and Comprehensive Education Reform (FCER) Educational Strategy 

Vietnam's education strategy focuses on transforming from quantity to quality education, within five 
key areas (Ho & Dimmock, 2023). These include: 

(1) Achieving comprehensive educational access.   

(2) Providing opportunities for lifelong learning. 

(3) Ensuring full community participation. 

(4) Establishing an efficient and reliable management system. 

(5) Enabling effective resource transformation. 

A major strategy is to develop the next generation of youth to be insightful, highly patriotic, skilled, 
educated, competent across various skills, and socially responsible. Priorities include: 

Elevating education to be efficient, skilled, and professional. 

Providing crucial training and developing a high-quality youth workforce.  

Utilizing science and technology for national development.  

To achieve these goals, four key strategies are outlined: 

Strategy 1: Defining new standards for knowledge and competencies. 

Strategy 2: Accelerating development of the management and teaching teams based on the new 
standards. 

Strategy 3: Accelerating effective development of education and training. 

Strategy 4: Establishing financial mechanisms for education. 

The focus is on transforming education quality through revised standards, professional development, 
optimized education/training processes, and sustainable financing mechanisms. 

MATERIALS AND METHODS 

Step 1 

(1) Data sources were policy documents comprising education policies and strategies of each Greater 
Mekong Subregion (GMS) Economic Cooperation Program member.  

(2) Research tools were summary forms and content analysis forms. 
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(3) Data collection was done by a research team that searched for education policies and strategies 
of GMS members from January to June 2019.   

(4) Data analysis was conducted by summarizing and analyzing the education policies and strategies 
of each GMS Economic Cooperation Program member. 

Step 2  

(1) Data sources were education policies and strategies of each GMS Economic Cooperation Program 
member summarized and analyzed from Step 1. 

(2) Key informants comprised ministry-level administrators, school administrators, and teachers of 
basic education institutions from six GMS members, five individuals per GMS member with two 
serving as ministry-level administrators and three serving as school administrators, totaling 30 
people selected by purposive sampling. 

Research Tools 

Interview forms with questions about education policies and strategies of each country during the 
GMS Economic Cooperation Program summarized and analyzed from Step 1, with an IOC of 1.00. 

Data Collection 

Individual in-depth interviews using a semi-structured format were conducted by the research team 
with key informants from six GMS members, five people per member, from July 2019 to June 2020, 
coordinated through research networks from the Ministry of Education/ministry-level agencies of 
each country. 

Data analysis 

Qualitative data was analyzed using the constant comparative method (Glaser & Strauss, 2017) 
adapted and explained by Buaraphan (2017), involving preparing data, segmenting data, coding data, 
comparing and categorizing data, constant comparison, and examining patterns and relationships 
(Figure 1). The extensive collected data was reduced and regrouped into a few main issues. This was 
to confirm if the qualitative data from the document summary and analysis (Step 1) was consistent 
with the actual education management practices (Step 2). 

 

Figure 1: Process of coding in qualitative research 

(Sources: Agumba et al., 2023; Creswell, 2005; Leavy, 2022) 

Sample  

The sample consisted of 2,400 education administrators from GMS members, including 400 ministry-
level administrators from the Ministry of Education, school administrators, and teachers of basic 
education institutions per country. 
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Research Instrument 

The research instrument was an opinion questionnaire on the appropriateness and feasibility 
(Wongwanich, 2007) of the educational development guidelines according to the 21st-century 
educational strategies of each country, using a 5-point rating scale. 

The questionnaire was validated for content validity by a panel of five experts which included one 
high-level administrator from the Ministry of Education, two school administrators serving within 
Thailand’s Office of the Basic Education Commission (OBEC), and two university lecturers in 
educational administration. This questionnaire was thereafter determined to have an IOC value 
between 0.80-1.00. The questionnaire was improved based on expert suggestions and then tried out 
with 50 school administrators and teachers similar to the research sample. The pilot-study survey 
was determined to have a reliability of 0.82. 

Data Collection 

The research team collected data from the sample of basic education administrators from GMS 
countries using the questionnaire via:  

Hard copies distributed through the research team's graduate student networks in those countries. 

Google form was used during the team's participation in academic conferences in each GMS member 
area. Data collection using the questionnaire took place from July to December 2020. Individual in-
depth interviews were conducted using a semi-structured interview format. 

Data Analysis   

Quantitative data was analyzed by calculating means and standard deviations, then interpreting the 
mean scores of opinions on appropriateness and feasibility based on specified criteria as follows: 

4.50 – 5.00: Highly appropriate and feasible, 3.50 – 4.49: Appropriate and feasible, 3.00 – 3.49: 
Neutral, 1.50 – 2.49: Not appropriate and feasible, and 1.00 – 1.49: Not appropriate and not feasible. 
This was to survey the opinions of the sample involved in education management (operational level) 
on the appropriateness and feasibility of educational development.  

RESULTS AND DISCUSSION 

Table 1 details the analysis and synthesis results of the 22 educational strategies and 85 development 
approaches for 21st-century education within the ASEAN community’s six Greater Mekong Subregion 
members.  

Table 1: Results of analysis and synthesis of strategies and approaches within the GMS 
members (Source: The Authors). 

Development Guidelines 
1. Educational equality and equity 

1.1 Ensure equal access to educational opportunities for all learners, regardless of their 
background or circumstances. 
1.2 Provide comprehensive access to education by removing barriers that may prevent certain 
groups of learners from participating.   
1.3 Offer free basic education to all learners to promote universal access without financial 
constraints. 
2. Educational quality and standards 

2.1 Enhance school quality and standards through quality assurance systems implemented at 
the institutional level. 
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Development Guidelines 
2.2 Raise school quality and standards through a national education quality assurance system.   
2.3 Strengthen systems for inspecting and monitoring educational quality. 
2.4 Update the criteria for knowledge, skills, and competency standards in basic education to 
align with 21st-century needs. 
2.5 Establish standards for knowledge, skills, and competencies in basic education that support 
ASEAN Community goals.   
2.6 Implement accreditation and quality ranking for higher education institutions. 
3. Educational management systems development 
3.1 Implement flexible and efficient management systems and processes for education. 
3.2 Develop educational management systems and processes that meet international 
standards. 
3.3 Establish a system to allocate and utilize educational resources optimally for individual 
learner development.   
3.4 Leverage ICT to build an educational management system suited to the educational context. 
3.5 Deliver educational services with a focus on outcomes and results. 
3.6 Conduct timely monitoring, reporting, and effective feedback mechanisms. 
3.7 Create measures of accountability and policy adjustment processes aligned with national 
strategies. 
4. Research and innovation development 
4.1 Conduct research and drive innovations to enhance the country's competitiveness. 
4.2 Implement educational innovations to enable effective management of education. 
4.3 Research educational policies and strategies aligned with 21st-century needs. 
4.4 Research educational policies and strategies that support ASEAN Community goals. 
5. Teacher development 
5.1 Enhance the quality of pre-service teacher education programs. 
5.2 Improve professional development opportunities for in-service teachers. 
5.3 Implement modern techniques and methods for teacher development. 
5.4 Align teacher training with 21st-century learning management approaches. 
5.5 Develop teacher training to support learning management for the ASEAN community. 
5.6 Strengthen systems for teacher quality assurance and management. 
5.7 Improve management systems and utilization of teachers at all levels. 
5.8 Increase teacher salaries and benefits packages. 
6. Administrator and personnel development 
6.1 Build a robust system for professional training of educational administrators and staff. 
6.2 Develop training programs for administrators and personnel aligned with 21st-century 
learning approaches. 
6.3 Implement training for administrators and personnel to support learning management for 
the ASEAN Community. 
6.4 Establish school administration standards that accommodate the changes of the 21st 
century. 
7. Curriculum development 
7.1 Revise the basic education curriculum to emphasize 21st-century skills. 
7.2 Update the basic education curriculum to align with ASEAN Community requirements. 
7.3 Build the professional capacity of curriculum development teams. 
7.4 Develop school-based curricula tailored to the contexts of learners, communities, and 
societies. 
7.5 Establish monitoring and evaluation systems for effective implementation of new curricula. 



Sukkamart et al.                                                                                                                          Education and Development in ASEAN's 

5753 

Development Guidelines 
8. Measurement and evaluation development 
8.1 Develop assessment, examination, and testing methods emphasizing 21st-century skills. 
8.2 Establish assessment and examination systems allowing the transfer of educational 
standards across the ASEAN Community. 
8.3 Implement assessment approaches aligned with the country's economic and social goals. 
8.4 Adopt assessment methods relevant to local community contexts. 
9. Budget management 
9.1 Allocate sufficient budgets for educational needs. 
9.2 Develop systems for planning and utilizing budgets efficiently and cost-effectively. 
9.3 Implement appropriate financial and fiscal measures for effective education management. 
9.4 Encourage foreign investment in education and training sectors. 
10. Environmentally friendly education 

10.1 Provide education that fosters environmentally friendly national growth. 
10.2 Implement educational approaches that promote environmentally sustainable lifestyles. 
10.3 Prioritize creating green environments that enable quality education delivery. 
11. Educational laws development 
11.1 Improving educational regulations to promote responsibility, cooperation, and 
orderliness. 
11.2 Strengthening educational regulations that support decision-making at the school level. 
11.3 Strengthening educational regulations that promote learning management to 
accommodate new changes. 
12. Education for security 

12.1 Education for people to live together safely, harmoniously, and peacefully. 
12.2 Education that emphasizes values and culture as the foundation for sustainable 
development of people and the nation. 
13. Workforce education development 
13.1 Provide education to develop human resources with the characteristics, skills, and 
competencies aligned with 21st-century requirements. 
13.2 Offer education that equips human resources with the desired characteristics, skills, and 
competencies for the ASEAN Community. 
13.3 Implement educational programs to produce human resources with the ideal 
characteristics, skills, and competencies demanded by the job market and sustainable national 
development. 
14. Learning society development education 

14.1 Education that encourages people to learn by themselves throughout their lives. 
14.2 Education that is open to accepting new ideas and adapting them to suit their educational 
context. 
14.3 Education that builds self-learning skills and competencies. 
15. Lifelong Learning Education 

15.1 Elevate education to offer diverse choices, freedom to choose, and high efficiency. 
15.2 Promote open and liberal education accessible to learners of all genders, ages, and 
backgrounds. 
15.3 Foster diverse educational options that cater to the specific needs of individual learners. 
16. Adapting education for the ‘New Normal’ 
16.1 Develop education aligned with evolving 21st-century global trends. 
16.2 Redesign education to accommodate disruptive changes and new paradigms. 
16.3 Equip students with an understanding of life's needs and ability to build stable future 
careers. 
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Development Guidelines 
16.4 Enable educational institutions to effectively respond to emerging needs at the school 
level. 
17. Inclusive education 

17.1 Support widespread and extensive implementation of inclusive education practices. 
17.2 Foster societal acceptance and positive attitudes towards inclusive education. 
17.3 Establish systems for monitoring and evaluating inclusive education programs. 
17.4 Develop inclusive education approaches aligned with 21st-century goals. 
18. Educational cooperation development 

18.1 Promoting and supporting all sectors of society that have the potential and readiness to 
participate in fundraising and share in the burden of expenses for education. 
18.2 Development of network mechanisms and alliances to support educational reform. 
18.3 Organizing education and training according to the needs of the industrial sector. 
18.4 Developing cooperation with foreign educational institutions to develop education and 
training that meets international standards. 
18.5 Encouraging the domestic private sector to invest in education 

18.6 Encouraging the foreign private sector to invest in education 

19. Internet-based education 

19.1 Opening the world of education where everyone can learn without limitations in time and 
place via the internet. 
19.2 Promoting learning via the Internet to develop 21st-century skills 
20. Providing adequate educational resources 

20.1 Ensure sufficient provision of instructional media, equipment, libraries, and laboratories 
for quality education delivery. 
20.2 Develop modern and appropriate educational media and technologies for 21st-century 
learning environments. 
20.3 Implement up-to-date educational media and technologies suitable for learning 
approaches that support ASEAN community goals. 
21. Externally funded program management 
21.1 Developing and strengthening the management of programs that receive external budget 
support. 
21.2 Developing and strengthening the supervision, monitoring, and evaluation of externally 
supported programs. 
22. Educational information dissemination 

22.1 Communication campaign about educational reform to raise awareness among 
stakeholders. 
22.2 Strengthening the dissemination of educational information. 

 

Table 2 presents data on 22 educational strategies. It reports the mean and standard deviation (SD) 
scores for each strategy's appropriateness and feasibility as perceived by educational administrators. 
Regarding appropriateness, the data shows that administrators found the guidelines for development 
to be highly appropriate overall (mean = 4.71, SD = 0.20). The strategy with the highest mean 
suitability score was "Educational management systems development" (mean = 4.83, SD = 0.15), 
followed by " Educational equality and equity " and "Educational quality and standards" (both with 
mean = 4.81). 

Concerning feasibility, the administrators also perceived the educational strategies as highly feasible 
overall (mean = 4.74, SD = 0.19). The strategy with the highest feasibility mean was "Internet-based 
education" (mean = 4.88, SD = 0.39). It's worth noting that the study used a 5-point scale, with scores 
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from 4.50 to 5.00 representing a "highly suitable and feasible" (HSAF) level. Table 2 reveals if 
educational strategies are judged to be appropriate and feasible (Wongwanich, 2007). 

Table 2: Level of opinions of educational administrators regarding whether the educational 
strategies within the GMS members are appropriate and feasible. 

Educational Strategies (22) 
Appropriate 

Results 
Feasible 

Results Mea
n 

SD 
Mea
n 

SD 

Educational equality and equity 4.81 0.23 HAAF 4.82 0.23 HAAF 
Educational quality and standards 4.81 0.15 HAAF 4.82 0.15 HAAF 
Educational management systems 
development 

4.83 0.15 
HAAF 

4.85 0.14 
HAAF 

Research and innovation development 4.75 0.29 HAAF 4.77 0.29 HAAF 
Teacher development 4.78 0.34 HAAF 4.80 0.32 HAAF 
Administrator and personnel 
development 

4.68 0.54 
HAAF 

4.71 0.48 
HAAF 

Curriculum development 4.65 0.52 HAAF 4.68 0.48 HAAF 

Measurement and evaluation 
development 

4.72 0.44 
HAAF 

4.77 0.35 
HAAF 

Budget management 4.69 0.56 HAAF 4.74 0.48 HAAF 

Environmentally friendly education 4.61 0.63 HAAF 4.66 0.58 HAAF 

Educational laws development 4.54 0.73 HAAF 4.58 0.69 HAAF 

Education for security 4.59 0.75 HAAF 4.63 0.72 HAAF 

Workforce education development 4.68 0.47 HAAF 4.65 0.62 HAAF 

Learning society development 
education 

4.71 0.49 
HAAF 

4.73 0.46 
HAAF 

Lifelong Learning Education 4.60 0.68 HAAF 4.75 0.48 HAAF 

Adapting education for the ‘New 
Normal’ 

4.69 0.50 
HAAF 

4.76 0.44 
HAAF 

Inclusive education 4.73 0.49 HAAF 4.81 0.46 HAAF 
Educational cooperation development 4.73 0.44 HAAF 4.80 0.44 HAAF 
Internet-based education 4.78 0.47 HAAF 4.88 0.39 HAAF 
Providing adequate educational 
resources 

4.77 0.46 
HAAF 

4.74 0.39 
HAAF 

Externally funded program 
management 

4.84 0.44 
HAAF 

4.71 0.41 
HAAF 

Educational information 
dissemination 

4.73 0.39 
HAAF 

4.75 0.45 
HAAF 

ภาพรวม 4.71 0.20 HAAF 4.74 0.19 HAAF 

     Note. 4.50 – 5.00 represents HAAF (highly appropriate and feasible). 

The educational strategy for the 21st century, geared towards a sustainable ASEAN community in the 
Mekong subregion countries, encompasses 22 strategic issues. The strategy with the most 
development guidelines is Strategy 5: Teacher Development (8 guidelines), followed by Strategy 3: 
Development of the Educational Management System (7 guidelines), and Strategy 2: Educational 
Quality Assurance (6 guidelines). Strategy 18, focused on the development of educational 
cooperation, also includes 6 approaches. 

 



Sukkamart et al.                                                                                                                          Education and Development in ASEAN's 

5756 

According to the educational administrators surveyed, the development guidelines outlined in the 
educational strategy for 21st-century ASEAN community GMS members are considered highly 
appropriate and feasible overall. 

SUGGESTIONS AND RECOMMENDATIONS 

The educational strategies and development guidelines for the 21st century, designed to promote a 
sustainable ASEAN community in the Mekong subregion, can be adapted and applied by 
administrators of educational institutions to suit their specific contexts. Factors to consider include 
the level of education offered, learner characteristics and backgrounds, local community contexts, 
institutional goals, and focus areas, obstacles encountered, and areas in need of improvement or 
development. The research team is confident that the presented educational approach will 
undoubtedly benefit educational management at the institutional level. 

Senior executives or policymakers should consider selecting or adapting the educational strategies 
and guidelines for the 21st century, aimed at fostering a sustainable ASEAN community in the 
Mekong subregion, as identified and presented in this research. They may prioritize the importance 
and urgency of the guidelines or develop new approaches through appropriate processes, such as 
integrating and synthesizing various concepts presented in this study. The research team is confident 
that the implementation of these educational guidelines will benefit educational management at the 
ministerial or national level. 
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